IMPACT: International Journal of Research in Applied,
Natural and Social Sciences (IMPACT: IJRANSS) T g —_— £
ISSN (P): 2347-4580; ISSN (E): 2321-8851 H ﬂ ]’] ) _ -5 fi o

w1

Vol. 6, Issue 8, Aug 2018, 85-100 —
© Impact Journals

THE EMOTIONAL FACILITATION SKILLS OF ONLINE EDUCATO RS CONTRIBUTING
TO POSITIVE OUTCOMES IN PRIVATE LEARNING SYSTEMS

Carlos E. Rios-Collazo

Adjunct Professor, King Graduate School of Monradl€ye, New York, United State of America

Received:06 Aug 2018 Accepted: 23 Aug 2018 Published: 31 Aug 2018

ABSTRACT

The article discusses the role of emotional faatiliin—one of the four skills supporting the Magatovey
Emotional Intelligence model—in the way a selegalip of online professors advances positive auEnin successful
colleges and universities. The attention was plametiow the educators use emotions harnessed iinathigne classes to

facilitate learning. The stué-yvas based on a qualitative design involving a fipatposive sample of (N=17) online
professors employed at four distinguished Amerigastitutions. Based on the results of the Mayewe$ay-Caruso
Emotional Intelligence Test (MSCEIT), the best genfng examinees were invited to participate in isstnuctured
interviews. The results suggest the respondentsgtienal facilitation skills play a leading role ipositive outcomes
experienced in class.
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INTRODUCTION

As collegiate institutions expand their reach, thalso wrestle with the need to outdo competition
(Hanover Research, 2014). In that battle, onlirernimg plays an important function (p. 5). Howevdre online
instruction was not always viewed as a significiattor (Economy Intelligence Unit, 2008, p. 5).fact, the evolving
vision of American academic leaders underscoreptéeious point. In 2002, for example, less tha#o5if the industry’s
leadership valued online learning (Allen & Sean201.3). Today, approximately 70% of academic leadensider online
learning a critical factor in higher education &). Part of the shift is associated to the growtlinteractive media
offering, in part, new financial options to highearning organizations (Carr, 2012; Caruth&Car@®13; Neumann &
Sachar, 2003). As part of the expansion, the esucahdustry adopted computer-mediated learning (Eivhodels
empowering students to remotely access instrudtimaserials, just like correspondence courseswhilt the added value
of bringing the participants (virtually) closer tlugh a face-to-face effect (Arnold, 2012; Klas)@0Neumann & Sachar,
2003). However, with the inclusion of CML options@ came issues affecting the growth of the Amerieducation

market.
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Background and Problem

Research shows that for the last decade the Anmencéine learning market has suffered its slowestmh
(Haynie, 2014). Allum and Okahana (2014) reporteaigate enroliment rates, between 2013 and 20idhined at an
insipid 0.04%. Another study focusing oN<640) students enrolled in a Master of Business Adstration program
suggested that online students were six times ipemgense to drop out than traditional students @diclen & Patterson,
20009).

Capra (2011) suggested the constant growth in stuat&rition, and interaction issues—between mwdes and
students—keep eroding the efficiency of onlinecation. A major problem, the author observed, iwgdl professorial
practices favoring limited interactions with onlistudents. According to their survey di=5249) graduate students,
Fedynich et al. (2015) reported student-professi@ractions had a major impact on student satisfacTherefore, there
is an impending need to find solutions that may ewgr academic leaders to promote success in aléhastline
education market. Emotional Intelligence (El) appda be a viable solution to these problem(s).e@ain (1995; 1998;
2002), Ghanrawi et al. (2013) and others insist Bias a predictor of success. Hence, explorirgghwer of El in online

learning promises answers to the problems congidzadier.
Conceptual Framework

The conceptual framework of this study pivoted orbiturcated model (see Figures la and 1b below).
And, the theoretical design is based on the MaSalpvey, and Caruso (2002) El system that focuseth® ability to
perceive, understand, manage and use emotions cititate thinking (Mayer et al., 2002). Under theodel's

macrostructural theory (Figure 1a) the participamée of El in class was presumed.

Successful !
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Figure 1a: Macrostructural Theory Fgure 1b: Microstructural Focus

Emotional Emotional
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Supporting the above is a microstructural focugFé 1b) predicated on the emotional facilitaticariable,
which involves the human ability to combine emosida advance cognitive activities supporting edocdraining, such
as reasoning, problem-solving, and interpersonalmmnoonication (Brackett, Rivers, Salovey, 2011).
Interpersonal communication is a major concerrhia study, for it affects student retention anddacaic perseverance
(Capra, 2011; Fedynich et al. 2015).
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Emotional Intelligence: Concept and Implementation

Contrasting popular beliefs, El emerged as a pdggital theory (Matthews, Roberts, &Zeidner, 200R)great
amount of attention has been placed on the cormapatuse it has been regarded as a predictor cdsu¢®layer, Caruso,
& Salovey, 2000; Matthews, Roberts, & Zeidner, 202209). And while El appears to be the center ttdrdion in
mediatic outlets promoting the idea that emoticaahreness is what people need today (Matthews.,e2@09, p. 3),
El does not enjoy a universally embraced definition a generalized technical foundation. And, desthie emergence of
many conceptual theories, none confirmed if El afgt independently from other forms of intelligenés a result,
original El literature exposed a lacuna of moddapable of defining and measuring El, as well as atestmating its

independent operability and predictability (Mattlsest al., 2009; Mayer & Salovey, 1997).
Framing a Scientific Model

Responding to the technical silence of pioneerihghEories, Mayer et al. (1997) developed a sdieribased
model offering a technical link between El and sssc Contrasting other El supporters, Mayer andv8gl (1997)
applied the principle of intelligence correlatiam demonstrate how El acted as a form of humanliggeice operating
independently from other types of intelligence §p. Mayer et al. (1997) noted that under the iigelice correlation
principle, a high correlation oftwointelligence repents the same intelligence. According to theorthe
a high correlation between two variables prediotirttendency to increase and decrease togetteeresiearchers noted.
Hence, since two intelligence would be considetael $ame if their index level corresponded withithegampled
individual, EI's independent operability as a “nemtelligence could be established by showing dteptial measurability
and moderate correlation with other known inteltige. Based on the previous, the researchers foredudan ability-based

El model.
The Mayer-Salovey Four-Branched Model

Developed as a four-branched model, the Mayer-8glapproach measures how El impacts achievementgiMa
& Salovey, 1997; Mayer et al., 2000; Matthews et2002; 2009). The focus is placed on assesspayson’s capacity to
reason with and about emotions (Caruso et al., RB&sed on these criteria, EI measures includeatiity to (1)
perceive, appraise and express emotions; (2) aocgseduce feelings that facilitate thought; (Bfarstand emotions and
apply the acquired emotional knowledge; and (4uleg emotions to induce emotional and intellecaeelopment
(Caruso et al., 2000, p. 328-329; Mayer & SalovE397). Hence, emotions serve as stimulators whibeights act as
moderators. The previous set the foundation of Muwegyer-Salovey-Caruso Emotional Intelligence TestSOEIT)
described next (Caruso et al. 2000).

Understanding the MSCEIT: A Synoptic Description

The first ability tested in the Mayer-Salovey-Carusiodel involves perceiving and appraising emotions
The testing principle in this area is based on howans learn since infancy to interpret facial egpions of emotions in
others and during their growth learn to differetgizheir meaning and authenticity (Caruso et @02 Mayer et al.,
2000).
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The second concern of the test deals with emotitawlitation (Mayer et al., 1997; 2000; Carusoakt 2000).
The objective is to measure a person’s ability ¢sirailate ordinary emotional experiences (Mayerlet 2000) by
evaluating how emotions are mentally calculatedresgather feelings and thoughts, and how emotiirect a person’s
attention, the authors explained. The test meadbiesskill by directing examinees to judge sinitias between given
emotional dynamics (e.g. love) and other experigri€aruso et al., 2000; p. 331). The third brarfctihe test focuses on
understanding/reasoning of emotions (Mayer et 20000). This ability is evaluated via a methodoldgywhich the
experience of a specific emotion is bound by aeggonding rule, the researchers advised. The ptauticprinciple of
this testing domain is that El was thought to ineothe ability to recognize an emotion, determimsvht may be
expressed, and reason about them (Mayer et al0)208e ability is measured here by asking the éxaento match a set
of emotions to another (Caruso et al., 2000). Tdsblanch examines how people introspectively naaduémotions
and/or regulate those perceived in others (Carush,e2000; Mayer et al., 2000). As Caruso e{2000) explained, the
managing of emotions task in their El test is coned with “the best way to regulate emotions insafieand other
people” (p.331). Under the previous configuratittie MSCEIT objectively measures El competenciesmieg to task-

based performance.
DESIGN AND METHODOLOGY

The study was designed to offer new insights itite role of the participants’ emotional facilitatiskills in their

contribution to positive outcomes in online venues.
Selection and Recruitment

All selected participants were required to activeéyve as graduate-level faculty teaching onlinsuacessful
private institutions. Institutional success wased®ined by selecting recruitment venues from tipe36 programs among
the best 100 U.S. based institutions ranked inlBeNews & World Report’s national survey publishiad2016. The

participants contributing to this study servedaairforganizations meeting the institutional sucae#eria defined earlier.

Specifically, the first group of participants wasrt of a faculty that included over 50% African Arncans, 30%
Caucasians, and close to 10% Hispanics (Allimadi,52. The second group belonged to a body of o0éreucators.
Among them, over 40% served full time and closé@®&6 worked part-time. The third group was found agia group of
almost 600 members of which close to 60% were naretracked. The last group of participants was pha faculty
staff of almost 300 professors, among which clasB educators were classified as full-time—wtfile rest were non-

tenured. A final pool ofr(=79) available candidates was identified.

Recruitment included the use of (1) Institutionavikw Board (IRB) processes; (2) Proxy; (3) datviled by
college officials; and (4) publicly available fatuldata. All invitations were delivered via emadsid none of the
participants were financially compensated. Finallpon receipt of signed consent forms, instruclicsanails were
individually sent to all participants with hypettis and passwords giving secured access to onlin€BS portals
regulated by Multi-Health Systems.
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Methodological Approach

El literature suggested that empirical research weeeded to validate the effectiveness of El
(Cleveland & Fisherman, 2009). Hence, designingalitative research was prudent, for it is an apphointended to help
understand the meanings that people ascribe talgmoenomena (Creswell, 2014). To attain a practinderstanding of
the role of emotional facilitation within the corteof the participants’ online experiences, thddwing research question

guided the study:
RQ: How do online educators use emotions to promatenleg at successful private venues?

In furtherance of the above, several factors weresiclered. First, the scope of the research wasersetivate
institutions because they traditionally host clases that are significantly smaller than what seyved in public
institutions. Small class sizes were expected mmpte environmental conditions that were El-friégexdithan those
anticipated in larger settings such as lectureshathere proximity between the lecturer and his enck is severely
attenuated. Citing Richmond and McCroskey (200@Feabvre and Allen (2014) affirmed that educatorsified in

immediacy could demonstrate more positive classrootbomes for students” (pp. 29-30).

Second, a case study approach was adopted irefesbecause it facilitates answering inquiriesahanot based
on “why” questions and/or when researchers canraitral behavioral events contextualizing contempemus
manifestation of studied phenomena (Yin, 2014).c8igally, a holistic multiple-case study model—aln Robinson
(2012) defines as “research with more than one sagly but with only one unit of analysis” (p. 68} was implemented
in this process to add credibility to the findingobinson, 2012; Yin, 2014). Following the pringplof replication logic,
which is a multiple-case study concept comparablehait used in multiple experiments (Yin, 2014)msstructured
interviews were utilized to replicate individualpdarations of the participants’ perceptions. Intthanse, the content of

the participants’ responses was expected to bgzethhs a single unit.

Essential Instrumentation

The Mayer-Salovey-Caruso-Emotional Intelligence-TeMECEIT)

The participants’ EIQ was objectively measured vifta MSCEIT. The test measured how well the paaicis
performed tasks and solved emotional problemseratan asking about their subjective estimatiortheir emotional
abilities—Ilike self-assessments do (Mayer, SalpweyCaruso, 2002). Because the MSCEIT was develdpaah an
intelligence-testing tradition, responses to ttst t®t only represent actual abilities to resolvetional problems, but also
test scores are relatively unaffected by confousdsh as emotional state, or self-concepts (Mayelgvey, & Caruso,
2002). Moreover, the test was divided into expeid¢iand strategic areas sustained by a four-levelaluative approach:
(1) perceiving emotions, (2) using emotions tolfeate thought or learning, (3) understanding eowdi and (4) managing
emotions (Mayer et al., 2000; 2002). In this stualytests were administered online and typicatiypleted in between

30 and 45 minutes.

The internal consistency of the MSCEIT is compaeabl accepted intelligence (1Q) tests (Mayer et2004).
And, when compared with Bar-On’'s EQ-l test (a migthod based self-reporting measuring device), theral
test-to-test correlation in a subsamplersf137) wag=0.36—an indication that the two tests had abo% #0the shared
variance (Mayer et al., 2004). Research on thecmsirmed its overall reliability of=0.91 or 0.93 (Mayer et al., 2004).
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MSCEIT records further support a full-scale te$ialglity of r=0.91, with area reliabilities a=0.90 in the experiential
area and=0.85 in the strategic area (MHS, 2015).

Semi-Structured Interviews

Semi-structured interviews represented the primasfrument supporting the research. The empiricth d
expected to logically connect with the focus oktimvestigation were elicited through open-endegktians responding to
the research question guiding this study. AfterM®CEIT phase, two pilot interviews were conduagpeidr to initiating
the interview stage. El data found in the contdrihe interviews framed the empirical evidence srfipg the findings of

this study.
Administration of Selected Instrumentation

In support of all MCEIT administrations, emails wesent to the participants with guiding instruci@mbedded
web links with passwords set to provide secure@ssto individual testing portals and assignedaaipmeric ID codes.

All tests were administered and collected remot&yMulti-Health Systems’ server support.

Semi-structured interviews followed the MSCEIT phads part of the calibrating process, two pildeimiews
were completed. Because all participants were dtedién different regions throughout the United t8& coordination
included securing their voluntary assent to paite in consensually recorded telephonic intervielsring their
interviews, the participants were asked on theretm confirm their consent to be interviewed aadorded. While on the
record, the participants were exclusively refereniog their assigned research ID code (the samessigned to take the
MSCEIT) to keep their roles confidential. At thedeaf their interview, the participants had an oppoity to correct their

statements.
Analysis of Qualitative Data: Content Analysis

Qualitative data obtained from the participants ev@reserved by consensually recording and trarisgrib
(verbatim) their interviews. Content analyses wewaducted, as Moretti et al. (2011) suggested,lagsdying units of
meaning into thematic categories (i.e. open codifi@)emes and categories were processed in reltdidhe selected
research question. In this process, coding was theslriptive and analytical. While the first caldgstrated what was in
the transcripts text(s), the analytical variatiomsvbased on reflecting on the transcribed expmesgm 305). The goal was
to identify similarities and differences embeddedhie participants’ statements to achieve a holistiderstanding of their
experiences. In this study, MAXQDA-12®—an professil software designed to analyze qualitative datas used to

develop codes and themes derived from the intesziew

MSCEIT RESULTS AND QUALITATIVE FINDINGS

Applied Research Protocols

Confidentiality was maintained by assigning to eaenticipant generic alphanumeric identifiers (Ibdes)
consisting of a hyphenated three letter prefixaiettd by a three-digit suffix reflecting their ordlrrecruitment sequence.
Out of the twenty participantiNE20) who completed the MSCEIT, thrae=8) did not participate in the interview stage;

leaving a final purposive sample of seventdénl(7) participants (21.51% response rate).
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Emotional Intelligence Competence (EIQ) Resul

Table 1: Total EIQ Scores

E
L

Participant Total EXQ Score Qualitative Range
CRC-007 12821 Strength
CRC-003 122.67 Strength
CRC-018 11324 Competent
CRC-017 106.72 High Average Score
CRC-009 106.42 High Average Score
CRC-015 10639 High Average Score
CRC-002 105.76 High Average Score
CRC-005 105.19 High Average Score

o CRC-019 103.59 High Average Score

10 CRC-004 102.40 High Average Score

1 CRC-006 100.49 High Average Score

12 CRC-014 9133 Low Average Score

13 CRC-016 90.83 Low Average Score

14 CRC-013 86.59 Consider Improvement

L

1s CRC-020 84.41 Consider Improvement
16 CRC-001 81.05 Consider Improvement
17 CRC-010 —

Table 2: Emotional Facilitation Scores

Rank Participant Branch II Scores Qualitative Range
1 CRC-002 13221 Significant Strength
2 CRC-016 12712 Strength
3 CRC-003 114.62 Competent
4 CRC-017 13335 Competent
5 CRC-015 110.80 Competent
6 CRC-005 10951 High Average Score
7 CRC-014 106.82 High Average Score
8 CRC-019 103.84 High Average Score
° CRC-009 10232 High Average Score
10 CRC-018 10057 High Average Score
11 CRC-006 9837 Low Average Score
12 CRC-020 9638 Low Average Score
13 CRC-004 92415 Low Average Score
14 CRC-013 9258 Low Average Score
15 CRC-007 89.71 Consider Improvement
16 CRC-001 6914 Consider fmprovement
17 CRC-010 - -

Note: CRC-010’s resulls are omifted because the participant provided incomplete data

The collection of EIQ data involved onlimdministrations of the MSCEIT.he MSCEIT helped to objective
measure the participants’ EI competent Results used to support this phase of the studg Wwased on total sco and
area scores of the MSCEITest scores were calculated as empiriercentiles supporting a normal curve with an ave
score of 100 and a standard deviation o Analyses of MSCEIT scores were construed as Mayal. €2002) prescribe
in their user’'s manuabcoring of all MSCEIT assessmentas based on expert criterion because the participaate
expected to be thoughtful and collected in theirogomal reactions when responding to their ordingly demand
(e.g. being measured, collected, patient, 1 In this process,even qualitative ranges provided descriptive patars
ascribed to the scoreQualitative ranges went from as low as a scoreif< 69 (i.e., “Considered Development”) to 1
highest qualitative range score set> 130 (i.e., “Significant Strength”)Testing protocols included providing to t
participants information about the MSCEIT and sample questattsched to their email invite Additional material
(e.g. notification of assigned ID codes) and-taking instructions wersent to the participants via email to guide acte
online MSCEIT portalsAs part of the results, Table 1 shows above agtgeESCEIT Total EIQ scores of the fir
sample fall within the High Average score ranM=102.21;SD=12.83).Among the scoreseflecting performance in the
areatesting emotional facilitation, the largest propmmtof participants n=5, 29%) falls within the High Average Scc
range (100-109)Total EIQ scores showed the largest proportionxaih@nees n=8, 47%) falls within te High Average
range.
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Overall MSCEIT scores included four data subsetasmeng the participants’ ability to use emotiondacilitate
thought. All scores were based on calculated coismas between their performance and the MSCEIT'smative
sample. The participants’ “
ranked at the top with a score of 128.21, and CRC#iad the lowest score (81.05). Table 2 refleots @motions affect
the participants’ skills in problem-solving acties. In this area, CRC-002 had the highest scd2.8l), and CRC-001

had the lowest score (69.14).

correctness” was scaeebrding to pre-established expert consensutidrcase, CRC-007

Applied EIQ: In-depth Interviews

Building on the above, the study moved towards @xpd if and how the participants use emotionsatailitate
learning. Semi-structured interviews advanced th@ogatory interest. The responses revealed thiécfments purposely
use emotions to facilitate learning through intéva&cexperiences designed to promote enthusiasmirdatest among

their online students.
Interview Question Alpha (1Q-A)

The objective at this stage of the study was tonldeow the participants interact with their onligeidents.
Pursuing the present interest was important bec#@ntseeactive processes in online settings affeadest attrition
(Brunet, 2011; Capra, 2011). The approach was dedigo learn what factors influenced dynamics dateat with the
participants’ connectivity with their students. ®ticit responses to the previous concern, the @patnts were asked:
“Describe your interactions with your online stutteand what concerns influence the way you profeddback to them.”
The question had an open-ended structure allowmgraiestricted exposure to data reflecting emotiarfluences that
may affect the way participants modulate feedbaakided to their online students. Exploring emo#ébiprocesses
influencing a professor’'s feedback to students il vbecause feedback may serve as a relationaleratut.
Hattie and Timperley (2007) agreed that feedbadanis of the most powerful influences in both leagnand academic

Success.

In this study, the participants were found comignimmmunication means to reach their online stidenhelp
them connect with their course material. Also, faticipants reported their use of interactive fplahs to cultivate

credibility and employ emotional agents, such apathy, encouragement, and motivation.

Motivation and Encouragement In this study, 88.23% of the participants spoke uabmotivation and
encouragement. The data involved88) coded segmentME2.24,SD=1.52, 31.66%). These results find alignment with

Jaschick’s (2008) reports about motivational agpteging an active role in education today.

Criminal justice professor CRC-007, a woman (betw®@-60 years of age) with 25 years of teachingeggpce
employed at a prestigious university in the Northem region of the United States, reported heatgrdgerest in using
positive emotions to promote positive academic @mies. The participant said: “Well, certainly, myteiractions
(certain ones), they are via messaging, via emailbat they might need to focus on more. What thegope well.
| like to let them know when they've done somethirgdl.” On the other hand, Biblical Studies profes€RC-006, a male
(between 20-30 years of age) with 5 years of temchikperience at a faith-based university in thest&f@ region of the
United States, reported that he adjusts his feddlmwd communication according to perceived studeséds.

The participant said: “... my feedback is meant tiptleem improve on that assignment for the nexetimwve’ll probably
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try a form of communication, a little more persanale can settle it in real time: Skype, phone calatever.” Adding to

the previous, business professor CRC-002, a malwv@en 50-60 years of age) with 16 years of expegi¢eaching at an
urban college in the Northeastern region of theté¢hiStates, was identified using different intexactprocesses to
encourage online students. Describing his exchainggiscussion forums, the educator noted: “My reaare usually the
positive type because I'm well aware that the oitadents are reading my remarks to the other stad®cause it is a
public forum.”

Interview Question Bravo (1Q-B)

Responses to 1Q-B provided new insights on howptéicipants inspired academic growth and optimtudent
performance. In their interviews, the participawere asked: “How do you inspire your online studewot grow and do
their best in class?” The intention was to deteenifrthe participants’ El was used to promote danable commitment

among their online students (Modassir, 2008).

The data showed the participants were concerndd indpiring their students by continuously engagdingm
with communication designed to keep them excited essilient. For example, while explaining how shdtivates
enthusiasm in class, CRC-007 revealed: “I try tovbey much a cheerleader for them...because | dotfisdmaterial,
personally exciting, so | try to share that witle $tudents. ‘Wow! Isn’t this great...What do you thabout this?’...That
type of [inaudible] enthusiasm.” In her attemptspimmote student resilience, criminal justice pssfg CRC-015, a
woman (between 30-40 years of age) with 6 yeaexpérience at a top-ranked university in the Nasiern region of the
United States, explained how she combined posiivgyuage and applicable life stories in her gradiegdback.
The educator shared: “I give them my personal lohdntroduction about what | kind of went through get through
schooling and what I'm involved in. | just try tetsan example for them.” Supporting the previol80a02 emphasized
the value of consistently engaging online studevits positive and cheerful language to keep thetmgsiastic. With a

joyful demeanor, CRC-002 affirmed: “I think it's portant to write in a way that encourages studefits...
Interview Question Charlie (1Q-C)

The goal pursued at this point was to explore hoevgarticipants promote a sustained interest anomtige
students. The question had a direct connection liltis (2011) and Vianden’s (2015) findings of gfessors having a
critical function in student retention and persewee. At this juncture of their interviews, the tidpants were asked:
“How do you keep your students interested and etgkrarn, and how do they respond to you?” Thpasses revealed
the participants ignited academic interest and citmemt among their students through innovative apphes aimed to
show empathy, professional credibility, and canathHsiastic Creativity/Innovations is the compouhdme developed

from content analysis.

Enthusiastic Creativity/Innovation: A total of 76.47% of the final sample described hbwey apply innovative
instructional approaches to stimulate enthusiasmngntheir online students. Thirty coded segmeklts1(76,SD=1.63,
25%) were developed from the discussions. The gipatits eagerly shared how they motivate studeteraést and
commitment with innovative interactive strategi@stions aimed to cultivate their credibility andparsistent interest to
empathize with their online cohorts highlighted tharticipants’ targeted use of emotions supportimgjr pedagogy.
Exemplifying the results, CRC-015 motivates academmthusiasm by “making sure that all of the assignts is

interesting and is going to provide them with soeakication that's going to be relevant to theil-lié&a practice.”
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Business professor CRQE7, a male (between -60 years of age) with 12 years of experience araa-oriented college
in the Northeastern region of thiited States, also reported the adoption of simaitgoroache The participant explained:
“There’s a lot of things going on in the world riglow that allows a professor to take those exasnphel insert them int
the courses.” Business professor GR@3, a woman (between &0 years of age) with 8 years of experience teax
graduate and undergraduate cohorts at an urbaegedt the Northeastern region of the United Staiig that she adog
instructional dynamics to encourage interconnegtivdmong students, the professor, and the instructeteriah

The participant stated:

| keep them motivated and interested and make tlesponsive by picking topics and choosing assigsnbat
seem directed to them...l use materiaey can relate...it's particularly important in an ioel forum to connec
with them in a way that they can relate to who sio&1and make the material relate to themselvesyouifmake it
something that they’re able to connect to, and gq@ate a curriculu in a way that connects to them, and
chose texts that they can read and make some d@mée, then education is more likely able to lstiand yoL

have a greater opportunity for succ And I find that students respond to that very \

Health Scénce instructor CR-009, a male (between D years of age) with a professional experiencé
years educating at a failased university in the Western region of the UhiBtates, said that one of the purpose

continuously engaging his online stutieis to encourage sustained enthusi CRC-009 said:

If they know that I'm emailing them on regular ®mgjiving them feedback...I think that keeps thererigstec
because whether they hear my voice or see my wnitterd, they see that I'm interesten them, and so that

keeps them interested...So, | think that it inheseatéates the intere

Genuinely Caring for Students [ = |
Positive Reinforcement

<H -~ " instructional Flexibility

Using Emotions to Faciliate Instruction

Figure 2: CTs Associated to the Participant’s Emotinal Facilitation Skills

Converging Themes

As part of the content analysis, converging theendtita werefound repeatedly among responses linke:
multiple interview questiondgzigure 2 displays the following converging them€3 ¢) associated to reported pedagog
practices supporting the participants’ emotionadilifation skills: (1) Genuine Care fortudents, (2) Instructional

Flexibility, and (3) Positive Reinforceme

Table 3 illustratesthat from the themes enumerated earlier, Genui@alyng had the highest scon=24), and
Positive Reinforcement had the lowest code scn=6). The datgreviously described resulted from a content amalyt

fifty- two coded segments (43%) developed from the ppatits’ interviews
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Table 3: Convergent Thematic Indicators

Thematic Indicators N Coded Mean SD %
Segments
Positive Reinforcement 17 6 035 048 11,53
Genuinely Caring 17 24 1.41 133 46.15
Flexibility 17 22 129 124 4231
Total 17 52 1.02 1.02 100

Positive Reinforcement: A total of 35.29% of the selected sample reportgperiences related to positive
reinforcement practicePata related to positive enforcement matters ine@lgix coded segmentM=0.35, SD=0.48,
11.53%) revealing that practicing positive reinfment in class can facilitate a positive learnitijm&te encourages
student performance, and/or helps to diffuse oo Supporting these findings, CRID7 explained that she encoura
student performance by genuinely recognizing whay tdo well Complementing the previous, C-002 added: “...it's
also importat that, week after week, if a student does imprakat you acknowledge that improvement by tellihg
student, ‘Hey, you did an awesome job. Your writhmes really improved...* Things of that nature.”sBwess professa
CRC-001, a male (between 50-§6ars of age) with 16 years of experience teaching recognized university in tl
Northeastern region of the United States, explaimag he relies on proactive transparency and pesiginforcement t
motivate improvement and discourage studentm feeling victimized when obtaining results that Wat meet thei

expectations. Business professor C&RI1- said

What | do...is post the two best papers...so they stig) can reflect on what they see differences éstwvha
they’'ve turned in and what t two better papers on my information have Haalso use that to deflect anyo

who calls me and says..., “Gosh, | don't think yaated me fairly...

Genuine Care for Student: Showing how they cared for their students is arfyiofor the participant.
The data reflected 77% of the interviewees shagixygeriences related to how they sl their students how much they
care for them. A total ohE24) coded segmentM=1.41,SD=1.33, 46.15%) supported the findir The participants were
found leading their online cohorts by first estahing their credibility and trustworthine Kouzes and Posner (2007)
recognized that credibility is keyer anyone seeking to lead othi Demonstrating that they had their students’ |
interestsat heart is a relational mechanism the participaises to establish their credibili CRC-002 answered with

conviction:

...when a student feethat a professor is genu—and | emphasize the word genuir—engaged with the
student and the student outces..., you see students that improve their work,esttgdthat want to do bett

students that are equally just as engag

Business instructor CR004, a male (between -50 years of age) with 4 years of experience seratraydiverst
urban college in th&lortheastern region of the United States, clainted the positive online learning environment
promotes is attributable to his consistent dematistn (to his students) of how much he cares fent Supporting the
referenced participant is CR@6, who shared: “I have found in my experience as ancawr when | ar

genuinelyinterested in hearing what somebody has to saw, fihy experience, has not cree conflict.”
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Instructional Flexibility: A total of 65% of the interviews suggest the paraats responded to their students
needs with a flexible teaching demeanor. The re®rftanated froomE22) coded segmentMEL.29,SD=1.24, 42.31%).
In this area, the participants shared their desireffer alternatives to students to help them corre problems while

protecting programmatic integrity.

The participants explained that offering flexiblepeoaches that do not jeopardize academic integotyraise
ethical issues are necessary to effectively halgestts to succeed. When warranted, the participaiend deadlines
when students run into unforeseen issues to héipceestress—a negative emotion that can affecieata performance
(Veenané& Shastri, 2016).

Supporting the above is Political Science profes8BIC-005, a woman (between 40-50 years of age) With
years of experience serving at a faith-based usityein the Western region of the United Statespwhid: “...I really
tailor my course template to be able to work wittople who work outside of school.” The participaoted that her
inclination to afford flexibility is reserved fortigdents showing commitment and communicate issffestiag their
academic progress without delay. The professoedidtl tend to give a lot of more grace to a studemo has
communicated with me.” Lastly, with a cheerful demer and positive attitude, English Literature pssior CRC-020,
a male (between 70-80 years of age) with 16 yelaesmerience teaching at a faith-based universithhé Southern region
of the United States, reflected on the need tdebéble to effectively lead online students. Withesonant conviction, the
veteran educator said: “You got to be flexible #mgltime and the flexibility and just the willingsgeto devote time to not

just students...but just any individual student wikeds the help...”
CONCLUSIONS AND OBSERVATIONS

Student retention issues and poor classroom irtteracontinue to imperil the growth of online edtioa
(Allum & Okahana, 2014; Capra, 2011; Haynie, 2014).response to these problems, the participantzti@nal
facilitation skills were explored. The results saggthat a healthy online education market cangiobre the need to

improve its students’ experience through positivelent-professor interactions.

In this study, the participants’ EIQ and emotiofatilitation skills surpassed average competenaygeas.
The foregoing factor(s) help explain why these aetlus refuse to act as mere course administratmarihg limited
interactions with their students. Instead, the Itesliustrate how the participants enrich theiogmrams by continuously
engaging their online students to inspire theitaned commitment and perseverance. And througiti¥e pedagogical
practices, the participant model ways to regulapyply their emotional facilitation skills amid tlecreasing variety of

operational challenges curtailing the growth ofimmleducation in the United States.
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